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Social-emotional development is a crucial aspect of early childhood development as it influences
children’s ability to regulate emotions, interact with others, and adapt to various social situations.
However, many young children experience socio-emotional problems and developmental barriers
that may affect their future growth and well-being. This study aims to identify and analyze the
problems and barriers to social-emotional development in early childhood based on findings from
previous studies. The research employed a qualitative library research method through a systematic
review of relevant scientific articles on early childhood socio-emotional development. The findings
indicate that common socio-emotional problems include poor emotional regulation, difficulties in
peer interaction, social anxiety, aggressive behavior, social withdrawal, low self-confidence, and
limited abilities in cooperation and empathy. These barriers are influenced by multiple factors such
as inappropriate parenting styles, unsupportive social environments, negative peer experiences,
excessive gadget use, and insufficient socio-emotional stimulation. The study concludes that
emotional regulation is a central factor in determining children’s socio-emotional development
outcomes. Therefore, active involvement from families, schools, and the wider community is
essential to provide appropriate support and stimulation to optimize early childhood socio-
emotional development.
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INTRODUCTION

Social-emotional development is widely acknowledged as one of the most essential domains of
early childhood development because it establishes the foundation for children's interpersonal
relationships, emotional well-being, and lifelong learning. During the early years, children begin to
acquire the ability to recognize and regulate emotions, develop empathy, cooperate with others, and
adapt to various social environments. These competencies not only facilitate children's successful
participation in educational settings but also influence their future psychological adjustment, academic
achievement, and quality of life. Consequently, promoting healthy social-emotional development has
become a central concern in early childhood education, as educators and researchers increasingly
recognize that children's developmental success should be evaluated not only through cognitive
outcomes but also through their emotional competence and social adaptability (Fuadia, 2022). In
response to these growing concerns, numerous studies have emphasized the importance of creating
supportive environments that foster children's emotional security and meaningful social interactions
from an early age.

The development of children's social-emotional competence is a multidimensional process
influenced by continuous interactions among individual characteristics, family environments,
educational experiences, and broader social contexts. Family remains the primary environment in which
children first learn emotional expression, communication, empathy, and behavioral regulation through
everyday interactions with parents and caregivers (Lesmi, 2022). Positive parenting practices
characterized by warmth, responsiveness, and consistent guidance have been associated with stronger
emotional regulation and healthier social relationships among young children. Likewise, educational
institutions contribute significantly to children's social-emotional growth by providing opportunities for
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collaborative learning, emotional expression, conflict resolution, and positive peer interaction under the
guidance of teachers (Hanifah & Kurniati, 2024). These findings suggest that social-emotional
competence develops through the combined influence of home and school environments rather than
through isolated developmental experiences.

Despite increasing awareness of its importance, many young children continue to experience
social-emotional difficulties that interfere with their developmental progress. Previous studies have
reported that excessive exposure to digital devices may reduce children's opportunities for direct social
interaction, thereby contributing to emotional instability, social withdrawal, and limited communication
skills (Purwadi & Fitriyani, 2023). Similarly, overprotective parenting practices may unintentionally
restrict children's opportunities to develop independence and confidence in social situations, resulting
in anxiety, dependence, and difficulties establishing relationships with peers (Noviana et al., 2026).
Other studies have identified bullying, peer rejection, and inadequate emotional regulation as significant
barriers that negatively affect children's self-esteem, emotional security, and social participation (Yani
et al., 2023). Furthermore, the educational disruptions caused by the COVID-19 pandemic highlighted
the importance of face-to-face interaction, as prolonged social isolation limited children's opportunities
to develop essential social and emotional competencies through everyday classroom experiences
(Kusumawardani & Rukiyati, 2023).

Although previous research has identified numerous determinants of children's social-emotional
development, the existing literature remains fragmented in both scope and perspective. Most empirical
studies have concentrated on individual variables, such as parenting styles, digital technology use,
school environments, or peer relationships, without adequately explaining how these factors interact to
influence children's overall social-emotional development (Amalia et al., 2023). Furthermore, many
studies emphasize identifying developmental problems rather than synthesizing evidence regarding
their underlying causes, developmental consequences, and effective intervention strategies. As a result,
current knowledge tends to be dispersed across different research contexts and disciplinary
perspectives, making it difficult to establish a comprehensive understanding of the complex challenges
affecting children's social-emotional well-being. Such fragmentation limits the practical application of
existing evidence for educators, families, and policymakers seeking integrated approaches to support
early childhood development.

Another limitation of the existing literature is the lack of comprehensive evidence synthesis that
integrates findings across diverse educational and cultural contexts. While individual studies provide
valuable insights into specific aspects of social-emotional development, few have systematically
examined recurring patterns of developmental barriers, risk factors, and intervention approaches
reported in previous empirical research. Consequently, important relationships among family
environments, educational practices, technological influences, and children's emotional experiences
remain insufficiently integrated within a unified analytical framework. Addressing this gap is essential
for generating a broader understanding of social-emotional development and identifying evidence-
based strategies that can effectively support children's emotional well-being and social competence in
contemporary educational settings.

Based on these considerations, this study aims to systematically review and synthesize empirical
research concerning the issues and barriers affecting social-emotional development in early childhood.
Using a Systematic Literature Review (SLR) approach, this study identifies the dominant forms of
social-emotional problems experienced by young children, analyzes the factors contributing to these
developmental challenges, and examines intervention strategies reported across previous studies. By
integrating evidence from diverse research findings, this study is expected to provide a more
comprehensive understanding of children's social-emotional development while offering valuable
theoretical and practical implications for researchers, educators, parents, and policymakers in designing
more effective strategies to promote children's social and emotional well-being.

RESEARCH METHODS

This study employed a Systematic Literature Review (SLR) to comprehensively examine the
issues and barriers affecting social-emotional development in early childhood. The review was
conducted following the Preferred Reporting Items for Systematic Reviews and Meta-Analyses
(PRISMA 2020) guidelines to ensure methodological transparency, rigor, and reproducibility. Relevant
literature was identified through comprehensive searches of major academic databases, including
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Google Scholar, Scopus, and Crossref, using combinations of keywords such as social-emotional
development, early childhood, social-emotional barriers, emotional competence, and early childhood
education. Articles published between 2020 and 2025 were considered to ensure the inclusion of recent
empirical evidence. Studies were eligible if they focused on children in early childhood settings,
addressed issues or barriers related to social-emotional development, were published in peer-reviewed
journals, and were available in English or Indonesian. Conference papers, book chapters, review
articles, opinion papers, and studies lacking sufficient methodological information were excluded. The
literature selection process followed the four PRISMA phases: identification, screening, eligibility
assessment, and inclusion, with the complete selection procedure presented in the PRISMA flow
diagram.

The selected studies were analyzed using a qualitative thematic synthesis approach to identify
recurring patterns, research trends, determinants, and intervention strategies related to social-emotional
development in early childhood. Data extracted from each article included publication characteristics,
research design, participant characteristics, identified social-emotional issues, contributing factors, and
key findings. The extracted information was systematically organized into analytical matrices to
facilitate comparison across studies and the identification of common themes. To enhance the
trustworthiness of the review, the study adhered to the PRISMA reporting standards throughout the
review process, applied predefined inclusion and exclusion criteria consistently, and maintained a
transparent documentation of the article selection and data extraction procedures. These methodological
procedures were intended to minimize selection bias, improve analytical consistency, and ensure that
the synthesized findings accurately reflect the current body of empirical evidence regarding social-
emotional development in early childhood.

RESULTS AND DISCUSSION

The synthesis of existing literature on early childhood social-emotional development indicates
that this developmental domain is shaped by a complex interaction of family dynamics, educational
environments, peer relationships, and digital exposure. Across studies, socio-emotional development is
consistently understood as a non-linear process that depends on the quality of early relational
experiences and environmental stimulation provided to the child. Emotional regulation, social
interaction ability, and behavioral adjustment are not innate capacities that develop in isolation, but are
gradually constructed through continuous interaction within ecological systems surrounding the child
(Fuadia, 2022; Aghnaita & Irmawati, 2022). In this context, developmental barriers emerge when one
or more systems fail to provide consistent emotional support or adequate opportunities for social
engagement.

Table 1. Synthesis of Empirical Findings on Early Childhood Socio-Emotional Development

Author (Year) Focus Key Finding
Fuadia (2022) Socio-emotional Influenced by family, school, and
development environment

A’yun et al. (2024)  Social skills factors Parenting and environment are dominant
determinants

Amalia et al. (2023) SLR early childhood Development is multidimensional and
contextual

Defaza & Vitaloka Family role Family is key determinant of emotional

(2025) development

Daisiu & Yunitasari Parenting Parenting style affects emotional regulation

(2025) (ADHD/ABK)

Rufiati (2024) Attachment Secure attachment enhances emotional
intelligence

Purwadi & Fitriyani  Gadget use Excessive use reduces social interaction

(2023)
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Kusumawardani & E-learning Digital learning reduces peer interaction

Rukiyati (2023)

Yani et al. (2023) Bullying Negative peer experiences disrupt emotional
stability

Rahmah et al. Teacher strategy Teacher support improves social-emotional

(2025) skills

The integrated findings presented in Table 1 highlight that family environment constitutes the
most dominant factor influencing early socio-emotional development. Parenting style and attachment
quality play a central role in shaping children’s emotional regulation, self-confidence, and ability to
interact socially. Children raised in supportive and responsive caregiving environments tend to exhibit
higher emotional stability, stronger empathy, and better social adaptability. In contrast, authoritarian or
overly protective parenting patterns are associated with emotional dysregulation, reduced autonomy,
and limited social engagement. These patterns align with attachment theory, which emphasizes that
early caregiver relationships form the foundation for later socio-emotional functioning.

Beyond family influence, the literature also consistently identifies digital exposure and peer-
related experiences as significant contributors to socio-emotional outcomes. Excessive gadget use and
reduced face-to-face interaction limit children’s opportunities to develop essential social competencies
such as cooperation, empathy, and conflict resolution. From a social learning perspective, reduced
interpersonal interaction restricts observational learning processes that are essential for emotional and
behavioral development in early childhood. In parallel, negative peer experiences such as bullying are
strongly associated with emotional distress, anxiety, and withdrawal behaviors, indicating that
emotional safety is a critical prerequisite for healthy socio-emotional development. Collectively, these
findings suggest that socio-emotional barriers arise not from a single source, but from the accumulation
of risks across multiple developmental contexts.

The role of educators and school environments emerges as a compensatory and protective system
that can mitigate socio-emotional risks originating from family or peer contexts. Teachers function not
only as knowledge facilitators but also as emotional regulators who model appropriate social behavior
and guide children in developing empathy, cooperation, and self-control. Supportive classroom
environments provide structured opportunities for children to engage in prosocial behavior and
emotional expression through guided interaction and collaborative learning. Overall, the synthesis
indicates that early childhood socio-emotional development is best understood as an interconnected
system in which emotional regulation serves as a central mechanism linking family, digital, peer, and
educational influences, thereby requiring holistic and multi-layered intervention strategies.

Parental Care as a Determinant of Early Childhood Socio-Emotional Barriers

The synthesis of literature indicates that parental care represents the most influential determinant
in early childhood socio-emotional development, particularly in shaping emotional regulation, social
interaction abilities, and the formation of self-concept. Across the reviewed studies, parenting is
consistently identified as the earliest and most fundamental context in which children learn to recognize,
interpret, and regulate emotions through daily interactions with caregivers. Variations in parenting style
such as authoritarian, permissive, and authoritative approaches are shown to produce significantly
different developmental outcomes in socio-emotional competence. Early caregiver—child relationships
function not only as emotional bonds but also as the primary structure through which children
internalize behavioral norms and emotional responses. Therefore, deficiencies in parenting quality can
directly contribute to socio-emotional barriers during early childhood development.

Further synthesis of the literature shows that parenting quality is strongly associated with
children’s emotional stability and social adaptation skills. Warm, responsive, and consistent caregiving
tends to support the development of emotional regulation, empathy, and prosocial behavior, while rigid
or inconsistent parenting is associated with emotional dysregulation, low self-confidence, and
difficulties in peer interaction. These findings are consistently reinforced across studies, suggesting that
family environment operates as a foundational system in shaping early socio-emotional trajectories.
From a theoretical perspective, this pattern aligns with attachment theory, which emphasizes that early
emotional bonds with caregivers form the basis for later interpersonal functioning. Thus, the quality of
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parenting becomes a decisive factor in determining whether socio-emotional development progresses
adaptively or encounters barriers.

In addition, parenting practices are not isolated from broader socio-economic and contextual
pressures that influence caregiver behavior. Factors such as parental stress, limited knowledge of child
development, and environmental constraints often reduce the capacity of parents to provide optimal
emotional support and social stimulation. As a result, children may experience limited opportunities to
learn adaptive emotional regulation strategies through modeling and interaction within the family
setting. This condition increases the likelihood of insecure attachment patterns, which are associated
with difficulties in managing emotions and interacting socially. Therefore, parenting must be
understood as a contextually embedded process shaped by both internal family dynamics and external
structural conditions.

Secure attachment between caregiver and child further emerges as a critical protective factor in
socio-emotional development. Children with secure attachment relationships tend to demonstrate higher
emotional resilience, better stress management, and more adaptive peer relationships compared to those
with insecure attachment patterns. Insecure attachment, on the other hand, is associated with emotional
withdrawal, heightened sensitivity to stress, and reduced ability to regulate negative emotions
effectively. These findings highlight the long-term developmental significance of early relational
security in shaping emotional and social competence. Consequently, strengthening attachment quality
is essential in preventing socio-emotional barriers in early childhood.

The literature consistently positions parental care as the central determinant in early childhood
socio-emotional development. Parenting style, emotional responsiveness, and attachment quality
operate as interrelated dimensions that collectively shape children’s emotional and social competencies.
Therefore, intervention strategies should prioritize parenting education, family support programs, and
strengthened collaboration between families and educational institutions. Such integrated approaches
are necessary to ensure consistent emotional guidance across home and school environments, thereby
promoting optimal socio-emotional development in early childhood.

Excessive Gadget Use as a Barrier to Early Childhood Socio-Emotional Development

The synthesis of literature indicates that excessive use of digital devices constitutes a significant
barrier to early childhood socio-emotional development, particularly in relation to children’s ability to
build social interaction skills, regulate emotions, and develop empathy. Across the reviewed studies,
gadget exposure is consistently associated with reduced opportunities for face-to-face interaction, which
is considered essential for the development of early social competence. When children spend a
substantial amount of time engaging with digital media, the frequency and quality of interpersonal
communication with peers and caregivers tend to decline, thereby limiting experiential learning in real
social contexts. This condition disrupts the natural developmental process in which children learn social
norms, emotional expression, and behavioral regulation through direct interaction. As a result, socio-
emotional competencies may develop in a fragmented and less adaptive manner.

Excessive gadget use is also closely linked to the weakening of emotional regulation skills in
early childhood. The literature suggests that digital media often provides instant stimulation and
gratification, which reduces children’s tolerance for delay and frustration in real-life situations.
Consequently, children may become more prone to emotional outbursts, impatience, and difficulty in
managing negative emotions when faced with social demands that require negotiation or waiting. This
pattern reflects a disruption in the development of self-regulation, which is a core component of socio-
emotional competence during early childhood. In addition, limited engagement in cooperative play
reduces opportunities for children to practice empathy, perspective-taking, and conflict resolution, all
of which are essential for healthy social functioning.

From a developmental learning perspective, the reduction of direct social interaction due to
gadget overuse limits the role of observational learning and social modeling in shaping children’s
behavior. Children in early childhood typically acquire social behaviors by observing adults and peers,
imitating emotional responses, and receiving feedback from their environment. However, when digital
interaction replaces real-world engagement, these learning mechanisms become less effective, resulting
in weaker internalization of social rules and emotional understanding. Furthermore, prolonged screen
exposure may contribute to social withdrawal tendencies, where children prefer solitary digital activities
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over interactive play with peers. This shift in behavioral preference can gradually reduce social
motivation and hinder the development of communication skills.

In addition, the literature highlights that insufficient parental supervision intensifies the negative
impact of gadget use on socio-emotional development. When parents do not establish clear boundaries
regarding screen time or content selection, children are more likely to develop dependency on digital
devices as a primary source of entertainment and emotional regulation. This dependency reduces
opportunities for meaningful family interaction, which is critical for developing emotional bonding and
secure attachment. Over time, this condition may contribute to weakened parent—child communication
and reduced emotional responsiveness within the family system. Such dynamics further exacerbate
socio-emotional vulnerabilities in children, particularly in terms of emotional expression and
interpersonal engagement.

The synthesis of findings indicates that excessive gadget use should not be viewed merely as a
behavioral habit, but as a structural factor that reshapes children’s socio-emotional development
environment. The reduction of interpersonal interaction, weakened emotional regulation, and
diminished social learning opportunities collectively contribute to developmental barriers in early
childhood. Therefore, effective mitigation strategies require collaborative efforts between parents and
educators, including structured screen time regulation, promotion of active social play, and provision
of interactive learning environments. Such integrative approaches are essential to ensure that digital
exposure does not compromise the development of essential socio-emotional competencies during early
childhood.

Bullying and Negative Social Experiences as Risk Factors for Socio-Emotional Development

The synthesis of literature indicates that bullying and other negative social experiences constitute
significant risk factors that disrupt early childhood socio-emotional development, particularly in
relation to emotional stability, self-concept formation, and peer relationship quality. Across the
reviewed studies, bullying is consistently identified as a form of social aggression that may include
verbal, physical, or psychological harm, which directly affects children’s emotional security in early
educational settings. Exposure to such experiences at an early age interferes with the natural
development of trust, safety perception, and willingness to engage in social interaction. As children are
still in the process of forming foundational emotional regulation abilities, negative peer interactions can
have a disproportionate impact on their psychological development. Consequently, socio-emotional
barriers such as anxiety, withdrawal, and reduced confidence often emerge as immediate developmental
consequences.

Bullying experiences are also strongly associated with disturbances in emotional regulation and
behavioral adjustment. The literature suggests that children who are repeatedly exposed to negative peer
treatment tend to develop heightened emotional sensitivity, fear responses, and difficulties in managing
stress within social contexts. These emotional responses are often manifested in avoidance behaviors,
reduced participation in group activities, and reluctance to engage in peer communication. From a
developmental psychology perspective, such patterns indicate that early adverse social experiences can
interfere with the acquisition of adaptive coping strategies. Moreover, children may internalize negative
self-perceptions as a result of repeated victimization, which further weakens their social confidence and
emotional resilience.

In addition, negative social experiences such as bullying reduce children’s opportunities to
develop prosocial behavior through positive peer interaction. Early childhood development relies
heavily on peer-based learning, where children acquire skills such as cooperation, sharing, negotiation,
and empathy through repeated social engagement. However, when interactions are dominated by fear,
rejection, or aggression, these learning opportunities are significantly reduced. Instead of developing
constructive social skills, children may adopt defensive or avoidant behaviors as coping mechanisms.
This condition may further isolate children from their peer groups, thereby reinforcing a cycle of social
withdrawal and emotional insecurity.

The literature also highlights that the impact of bullying is intensified when children lack
adequate emotional support from family and educators. Without supportive intervention, negative
experiences in school environments may extend beyond immediate emotional reactions and develop
into long-term socio-emotional difficulties. Children who do not receive validation or emotional
reassurance may struggle to process their experiences constructively, leading to prolonged emotional
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distress. In this context, the absence of protective adult relationships can exacerbate feelings of
helplessness and reduce children’s ability to recover from negative social encounters. Therefore,
emotional support systems play a critical role in mitigating the adverse effects of bullying.

Overall, the synthesis indicates that bullying and negative social experiences represent critical
threats to early childhood socio-emotional development that require immediate attention within both
educational and familial contexts. The evidence consistently shows that such experiences undermine
emotional security, disrupt social learning processes, and hinder the development of adaptive
interpersonal skills. Therefore, preventive measures such as fostering inclusive classroom
environments, strengthening teacher supervision, and promoting empathy-based learning are essential.
Collaborative efforts between schools and families are necessary to ensure that children experience
emotionally safe environments that support healthy socio-emotional development during early
childhood.

The Role of Teachers and School Environment in Supporting Socio-Emeotional Development

The synthesis of literature indicates that teachers and school environments play a crucial role in
supporting early childhood socio-emotional development, particularly as a secondary but highly
influential system after the family. Across the reviewed studies, teachers are consistently positioned not
only as academic instructors but also as emotional facilitators who guide children in understanding,
expressing, and regulating their emotions within structured social settings. The school environment
provides children with their first systematic exposure to peer interaction beyond the family context,
where they learn essential skills such as cooperation, sharing, turn-taking, and conflict resolution. These
experiences are fundamental in shaping children’s socio-emotional competence because they allow
continuous practice of interpersonal skills in a socially regulated environment. Therefore, the quality of
teacher interaction and classroom climate significantly determines the effectiveness of socio-emotional
development in early childhood.

Teacher involvement is strongly associated with the development of emotional regulation and
social confidence among young children. The literature highlights that teachers who apply responsive,
supportive, and emotionally sensitive approaches are more likely to foster secure emotional
environments that encourage children to express themselves without fear. In such environments,
children tend to demonstrate increased participation in group activities, improved communication skills,
and greater willingness to engage in peer collaboration. Conversely, classrooms characterized by
limited emotional support or rigid instructional approaches may hinder children’s social engagement
and reduce their motivation to interact with peers. This suggests that teacher behavior functions as a
modeling mechanism through which children learn appropriate emotional and social responses in daily
interactions.

In addition, structured school environments provide critical opportunities for socio-emotional
learning through guided activities and peer interaction. The literature indicates that learning activities
designed to promote collaboration, storytelling, role-playing, and group problem-solving are
particularly effective in enhancing children’s empathy and social awareness. These activities allow
children to experience real-time emotional negotiation and develop strategies for managing
interpersonal conflicts. From a social learning perspective, repeated exposure to cooperative tasks
enables children to internalize prosocial behaviors through observation, imitation, and reinforcement.
As a result, school-based experiences become essential in compensating for socio-emotional deficits
that may originate from less supportive home environments.

The effectiveness of teacher intervention is also closely linked to the broader emotional safety of
the school environment. Studies consistently emphasize that emotionally safe classrooms reduce the
likelihood of anxiety, social withdrawal, and behavioral difficulties among children. When children feel
accepted and valued by teachers and peers, they are more likely to explore social relationships and
develop confidence in their abilities. In contrast, environments that lack emotional safety or fail to
address negative behaviors such as bullying can undermine children’s socio-emotional growth.
Therefore, the establishment of positive classroom climate is a critical factor in ensuring optimal
developmental outcomes.

Overall, the synthesis of findings confirms that teachers and school environments function as
essential protective systems in early childhood socio-emotional development. Their role extends beyond
instruction to include emotional guidance, behavioral modeling, and the facilitation of meaningful peer
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interactions. Effective teacher strategies, combined with supportive and inclusive school climates, can
significantly enhance children’s emotional regulation and social competence. Consequently,
strengthening teacher capacity and improving school environments should be prioritized as key
interventions to support healthy socio-emotional development during early childhood.

Emotional Regulation as a Core Barrier in Early Childhood Socio-Emotional Development

The synthesis of literature indicates that emotional regulation represents a core determinant in
early childhood socio-emotional development, where its deficiency becomes one of the most persistent
barriers affecting children’s social adaptation and behavioral stability. Across the reviewed studies,
emotional regulation is consistently defined as the ability to recognize, understand, and manage
emotional responses in accordance with environmental demands. In early childhood, this ability is still
in the developmental phase, making children highly dependent on external support from caregivers and
educators. When this developmental process is not adequately supported, children tend to exhibit
difficulties in controlling impulses, expressing emotions appropriately, and responding adaptively to
social situations. As a result, emotional dysregulation becomes a central mechanism underlying various
socio-emotional problems.

The literature shows that poor emotional regulation is closely associated with a range of
maladaptive behaviors, including aggression, withdrawal, and difficulty in maintaining peer
relationships. Children who struggle to regulate emotions often respond to frustration with outbursts or
avoidance, which negatively affects their ability to participate in group activities and cooperative
learning. These behavioral patterns are not only situational but may become habitual if not addressed
early, thereby reinforcing socio-emotional barriers over time. In addition, emotional dysregulation
limits children’s capacity for empathy and perspective-taking, both of which are essential for healthy
social interaction. This indicates that emotional regulation functions as a foundational skill that
influences multiple dimensions of socio-emotional competence.

From a developmental perspective, emotional regulation is strongly shaped by early interactions
within the family and school environments. The literature emphasizes that children learn regulation
strategies primarily through observation, imitation, and guided practice provided by adults. When
caregivers model calm and constructive emotional responses, children are more likely to internalize
adaptive coping mechanisms. Conversely, exposure to inconsistent, harsh, or emotionally unresponsive
environments may hinder the development of effective regulation strategies. Over time, this may lead
to increased vulnerability to stress and reduced ability to adapt to new social contexts.

Furthermore, emotional regulation is also influenced by external stressors such as bullying,
excessive gadget use, and limited opportunities for social interaction. These factors reduce children’s
chances to practice emotional control in real-life situations, thereby weakening the development of self-
regulatory skills. Without sufficient practice and reinforcement, children may struggle to manage
frustration, delay gratification, and resolve conflicts constructively. This condition highlights the
interconnected nature of emotional regulation with other socio-emotional barriers identified in the
literature. Therefore, emotional regulation should not be viewed as an isolated skill, but as an integrative
construct influenced by multiple environmental systems.

Overall, the synthesis confirms that emotional regulation functions as a central axis in early
childhood socio-emotional development, where its deficiency amplifies the impact of other
developmental barriers. The evidence consistently shows that children with weak emotional regulation
skills are more susceptible to social difficulties, behavioral problems, and reduced interpersonal
competence. Therefore, strengthening emotional regulation through consistent support from family,
school, and social environments is essential. Integrated interventions such as responsive parenting,
socio-emotional learning in classrooms, and structured social interaction opportunities are necessary to
ensure optimal emotional and social development during early childhood.

CONCLUSION

Based on the findings of the systematic literature review, it can be concluded that issues and
barriers in early childhood socio-emotional development are influenced by a wide range of interrelated
factors, encompassing both internal and external dimensions. The synthesis of studies consistently
shows that the most common barriers include low emotional regulation ability, difficulties in peer
interaction, lack of self-confidence, social withdrawal behavior, social anxiety, aggressive behavior, as
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well as limited capacity for cooperation and empathy. These conditions reflect that socio-emotional
development challenges are not isolated phenomena but emerge from complex interactions between the
child and their surrounding environment. The identified causal factors include inappropriate parenting
styles, limited opportunities for social interaction, negative peer experiences such as bullying, excessive
use of digital devices, unsupportive environments, and insufficient early socio-emotional stimulation.
This evidence highlights that socio-emotional development is strongly shaped by the quality of
interactions experienced by children within family, school, and broader social contexts.

Furthermore, this study emphasizes that socio-emotional development is a fundamental aspect of
early childhood that significantly influences children’s ability to adapt to their environment, build social
relationships, regulate emotions, and engage effectively in learning processes. The implications of these
findings underscore the critical roles of parents, teachers, and the surrounding environment in providing
consistent emotional support, guidance, and stimulation for children. A collaborative approach between
family and educational institutions is therefore essential in creating a safe, supportive, and responsive
environment that accommodates children’s emotional needs. Through such collaboration, socio-
emotional barriers can be minimized, enabling children to develop optimally across emotional, social,
and behavioral domains.

In addition, it is recommended that parents and early childhood educators pay greater attention
to children’s socio-emotional development by providing appropriate stimulation, strengthening
emotional regulation skills, and fostering warm and supportive environments that encourage positive
social interaction. Educational institutions should also design learning programs that balance academic
achievement with socio-emotional development, conduct regular developmental assessments, and
strengthen partnerships with parents in supporting children’s growth. For future research, further in-
depth studies are needed to explore key determinants of socio-emotional development, particularly
emotional regulation, parenting practices, digital exposure, and social environment influences, as well
as to develop effective intervention models or programs that can address socio-emotional barriers in
early childhood more comprehensively.
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